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		abstractꢁThis research focused  on how some  EFL teachers perceived Teacher  Professional Development (TPD) re- garding motivation,  training, and  professional collaboration.  The aim  was to understand	these aspects  through the participants' perceptions, experiences, and opinions. Twenty-two EFL teachers from various schools in Cañar Province voluntarily provided data. The study adopted a qualitative approach, centered  on a case study of these teachers within the province. A  survey, validated by three experts prior  to its implementation, was used  to collect data. The ﬁndings were analyzed based on the three dimensions of TPD. The results revealed a positive attitude towards TPD, with teach- ers' motivation driven largely by intrinsic factors. Collaboration  was considered beneﬁcial under conditions of mutual respect and cooperation among colleagues. However, training opportunities were found to be limited compared to those available to teachers in other areas. The  participants expressed concern about this disparity and requested an increase in the number of class periods for English language instruction.
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		Consideraciones sobre el desarrollo profesional del docente de inglés:  un estudio de caso en diferentes escuelas de la provincia de Cañar

		resumen	Esta investigación  se ha centrado en conocer los  criterios que tienen algunos  profesores de lengua extran- jera (inglés)	en cuanto	al Desarrollo	Profesional  Docente (DPD)  conforme la  motivación, la  formación continua y la colaboración	profesional.  Por lo tanto, el  objetivo de  la investigación fue  comprender estos  aspectos desde  las percepciones, experiencias  y opiniones de los participantes. Veintidós profesores de inglés  de diferentes escuelas de la provincia de Cañar	participaron  voluntariamente proporcionando  datos e información.  En el marco de este  trabajo se adoptó  un enfoque cualitativo	centrado en  un estudio  de caso dentro  de esta provincia  con estos  profesores de inglés.  Además, se empleó  una encuesta  que fue validada  por tres  expertos antes  de su implementación.  Los datos recopilados fueron  integrados y  analizados de acuerdo  con las tres  dimensiones del DPD.  Los hallazgos  mostraron una actitud positiva  hacia el DPD, donde la motivación  de estos profesores tiende hacia mecanismos  intrínsecos y la colaboración fue  considerada beneﬁciosa bajo circunstancias	especíﬁcas de  respeto y cooperación entre  ellos. Final- mente, las oportunidades  de formación han sido escasas para ellos,  en comparación con los profesores de otras áreas. Los participantes	expresaron su  preocupación por este escenario	por lo cual  solicitaron el aumento  de los períodos académicos en la asignatura  de inglés.
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		EFL Teacher Professional Development Considerations: A Case study in Diﬀerent Schools of Cañar Province.

		INTRODUCTION

		Teacher professional development (tpd) has become fundamental in daily practice within the educational scope, considering the rapid  changes that occur in society currently. Ev- ery day, pedagogical innovations and adaptations are needed to support learners’ develop- ment of new capacities. According to Ayvaz and Çobanoğlu (2018), teacher professional development is mandatory and regulated by diﬀerent decrees in some countries that estab- lish active teacher participation in diverse training programs. Therefore, adequate mecha- nisms for access to high-quality training programs with enough pedagogical components to meet the changing needs of both current and future societies are mandatory.

		 Since the  2000s, Ecuador has  been putting diﬀerent	tactics into  practice through the Ministry of Education that are in line with  ongoing training for teacher professional practice. According to Ponce  (2010), the low and restricted eﬀectiveness  of learning in Latin American  schools, particularly	in Ecuador,  compelled policymakers	to strength- en and implement  new laws intended to bolster  the professional skills  of teachers. The country has been working to raise the  educational standard since 2006, as evidenced by the introduction of new initiatives like the Intercultural  Education Law in 2011 and the ten-year Education Plan 2006–2015 (Fabara, 2013). In addition, there have been speciﬁc  programs destined for teacher development, such as the «Integral  System of Professional Educational Development» in 2008, «I am a teacher  and I never stop learning» in 2014, and the platform «mecapacito» in 2016 (Castillo-Canales et al., 2022).

		 These nationwide	training  initiatives provided	teachers  with courses in  diﬀerent pedagogical areas, and the central aim has been to increase learning achievements in the  Ecuadorian school  system. In this regard,  English Foreign  Language (efl) teachers  are compelled to improve their professional skills, as well as the teacher of other disciplines.  Additionally, efl teachers must demonstrate at least a B2 level of proﬁciency in the target  language as a  mandatory requirement to  be employed in public schools  (Ministerio de Educación,  2025). Therefore,	these educators	require special	attention  and sustained support to maintain	their language  proﬁciency by acquiring  updated pedagogical  tools and knowledge.

		 As said before, some diﬀerent nationwide  programs oﬀered by the Ministry of Ed- ucation have been  launched; however, those speciﬁc  for efl teachers could be  the 2012 program called «go  teacher» that provided the possibility to develop English proﬁciency in the United States or the  2016 «Time to Teach» program that failed in the  attempt to improve efl teacher skills. Also, the 2019 «Ecuador  habla inglés», which is an agreement between the  US Embassy and  the Ministry of  Education, and  ﬁnally the «mecapacito» plataform (Chicaiza et al., 2023).

		 Despite the eﬀorts made by the Ministry  of Education, levels of English proﬁciency in the learners’ population of  the public system are still low and insuﬃcient.  De Angelis (2022) supports this  statement showing the ranking  of the ef	epi in 2021, which  is an international test designed to measure English levels according to the Common European  Framework of Reference for Languages (cefer). Ecuador is situated in the eighteenth po- sition of twenty participant countries with a very low domain in the target language. This  fact shows that something does not have the expected eﬀect on the educational stage, and learners’ achievements could be analyzed from diﬀerent perspectives to understand what pedagogical and scholar elements are being misunderstood.

		 The current  situation is not favorable  for the school  system, leading this  research paper to pursue a deeper understanding of the problem and try to explain in more detail what the main constraints in efl teaching are. Consequently, this study poses the following  query: How is perceived tpd for efl teachers? This question demands intervention in school  contexts by gathering information from efl educators. For that reason, this study aims to
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		understand the perspectives,  opinions, and experiences of these	efl teachers at diﬀerent

		schools in Cañar province about tpd.

		 There are three primary justiﬁcations for the development of this research: the ﬁrst is  the imperative need to understand some possible failures in tpd for efl teachers. In such a  manner, it is possible to clarify some constraints and problems, and even so, explanations about what necessities are demanded  by teachers. The second is related to the  prevalent low learning levels  of efl in students and  how to mitigate it by an  innovative approach considering teachers’ necessities. And ﬁnally, the possibility of showing new paths of action  where policymakers, district authorities, and school principals could elaborate on or plan new strategies to enhance the current problem in classrooms.

		 Furthermore, current literature on the tpd of efl teachers in Ecuador fails to address crucial aspects  such as motivation,	training, and  collaboration.  For instance, the  study by Vélez et al. (2025) focuses on  how public policy inﬂuences efl teacher performance, highlighting the need for greater attention, public investment, and clearer guidelines. Simi- larly, Cajas and Cherres (2024) aimed to measure the impact of introducing Lesson Study  methodology  into professional	efl teaching  practice. In addition,  Recino et al.  (2020) conducted an exploratory study  on teachers’ competencies to better understand  the low levels of English learning achievement, placing special emphasis  on school infrastructure and public policy. In conclusion, this  notable lack of information regarding  efl teachers’ tpd justiﬁes the present study.

		LITERATURE REVIEW

		efl teaching in Ecuador

		There has been  an intriguing historical development  of English language  instruction in Ecuador. According to British Council (2015), the Curriculum Reform Aimed at the De- velopment of  the Learning of English,  or cradle  was a proposal made  by the Ministry of Education and the British  Council where English language was considered  as a com- ponent of the mainstream education system  inside curriculum design in 1992. The	cra- dle proposal introduced  several policy changes  and new materials at  the national level, but the anticipated impact on  learning outcomes was not achieved. The minimal  impact of cradle is supported by Ortega and Auccahuallpa (2017), as a result student who pur- sue higher education exhibit  deﬁciencies in the English language despite their  participa- tion in the program.

		 In 2014, the ministerial  agreement No. 0052-14 was launched indicating  the obli- gation to include the English  language in all levels of compulsory education (Ministerio Nacional de Educación, 2014). As mentioned before, various in-service training initiatives  have been implemented  for efl teachers  since 2012. In this  sense, it is not plausible  to deny the progress and positive  outcomes achieved in EFL education, where the sense  of instruction changes to student-centered teaching with more prepared educators (Cifuentes  et al., 2019). Nevertheless, the international rankings of English levels in Ecuador are still  under the curriculum standards, where the outcome is B1 level according to the Common  European Framework of Reference for Languages (cefr) at the ﬁnal stage of baccalaureate  (De Angelis, 2022; and Ministerio de Educación, 2016). The shortcomings in efl attain- ments could vary across a wide spectrum of causes; however, in this research, the primary  point of attention is tpd as a crucial resource for information on these constraints.
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		Teacher Professional Development (tpd)

		tpd can be considered as an integrated approach to teaching professional career. According  to Castillo-Canales et al. (2022) and  Çetin and Bayrakcı (2019),  tpd entails a series of planned, spontaneous, formal, and even informal situations where educators could improve  and strengthen their professional knowledge and abilities, putting their intentions not only  in individual growth but instead in collaborative participation of school agents leading to students´ well-being and learning. Thus, tpd has positive inﬂuences on students´ inclination  for study, outcomes, motivation, and authentic interest (Ragusa and Levonisova, 2024).

		 The growth of new skills and the updating of previous ones seem like simple tasks to  cover, but constant development needs a balance between the expectations of the teacher and the educational stage requirements. In short, tpd must reﬂect the current professional  demands of teachers and learning standards in the educational system (Cambridge English  Assessment, 2018; and Perry, 2022). The right contemplation of these elements probably  could have the expected impact, and new innovations in efl teaching would appear.

		 tpd could integrate several dimensions to study and analyze; nevertheless, in this pa- per, motivation, collaboration, and training will be the principals. According to Zhang et al.  (2021), motivation has an undeniable eﬀect on professional growth and a positive impact  on students learning. On the  other hand, from the contributions of Raj (2023),  teacher training correlates  with professional abilities, capacities,  and productivity, which makes it a substantial dimension to be considered in	tpd. Finally, collaboration and networking among professionals in education is another aspect that represents the active engagement among partners providing help to each other and sharing experiences that can be valuable  in the tpd path (Chicaiza et al., 2023).

		Motivation and tpd

		Inside the human psyche, motivation is commonly deﬁned as a set  of forces and impuls- es that drive individuals to pursue objectives with enthusiasm and determination (Bandhu  et al., 2024; Urhahne and Wijnia,  2023). This deﬁnition involves mechanisms that trig- ger people’s inner resources, abilities, and skills during a long-term period. The focus and  energy invested over time entail a predisposition in individuals, driven by the expectation  of achieving a speciﬁc, pre-established goal. This construct is not only attributed to learn- ing outcomes and student  maturing but instead to  teachers and tpd. As Avidov  (2016) said, «the process of professional development  takes place throughout the teachers’ pro- fessional life; it is grounded in teachers’ motivation and personal commitment» (p. 655).

		 In this line, teacher motivation maintains a close relationship with the improvement of pedagogical practices, planning and making decisions (Chiu et. al, 2021; and Lohbeck and Frenzel, 2022).  These authors remark on the  inﬂuence that motivation could have on teachers and students´  performance as well as allowing  them interact with tasks and demands in a more favorable and eﬀective manner. If the teacher shows a positive attitude  toward professional development, it is possible that motivation  takes place at high levels inside that person (Fütterer et. al, 2023).

		 According to  Tang et al. (2020), inner  components and external  factors could be determinants of  the daily professional  practice of teachers.  In other words, this  author refers to intrinsic  and extrinsic types  of motivation. As Bandhu  et al. (2024) and Val- dazan et al. (2024) said, intrinsic motivation encompasses internal triggered factors that are long-lasting and self-sustaining  with their own personal interests, desires, and  goals. Extrinsic motivation is determined  by external inﬂuences such as personal  pleasure, the avoidance of punishment, economic rewards, social acceptance, and recognitions (Leagault,  2016; and Valdazan et al., 2024).

		12	REVISTA KRONOS 6(2), agosto 2025 - enero 2026 | pISSN 12631-2840 | eISSN 2631-2859

		

		Rivera A. & González D.

		The diﬀerence between  extrinsic and intrinsic motivation  varies considerably, but from the assumptions  of Lohbeck and Frenzel  (2022) and Leagault (2016)  intrinsic one is more desirable because it allows  more enjoyment, better psychological well-being,  more engagement and compromise.  However, from the perspective  of Nauman et al. (2021) extrinsic motivation aﬀects teachers due to the importance of salary and beneﬁts of their career covering their necessities. Teachers who are intrinsically motivated seek to increase  their professional skills under a self-commitment where their responsibility leads them to  improve their teaching practices,  whereas extrinsic ones try to obtain some  recognition, achieve higher degrees of education, and better economic conditions (Avidov, 2016). Ad- ditionally, diﬀerent studies made by the  collaboration of novel and experienced teachers show that motivation can vary and those with years of in-service practice are less inclined  to grow their professional repertoire than novice teachers (Zhang et al., 2021).

		Training and tpd

		Teachers’ continuous  involvement in  training programs constitutes  another key aspect to predict progress  in learning achievements of students  (Dhari et al., 2023). In depth, all kinds of programs,  courses, seminars, or similar  activities guide education processes to meet current demands that society  requests. For Kandel and Kandel (2023), training entails maturing in  procedure skills and knowledge  in speciﬁc areas. In education,  par- ticularly, training programs supply better pedagogical  tools and deeper understanding of classroom mechanisms.

		 Teacher training could be seen as an eﬀective strategy for conveying more quality in education stage. Nauman et al. (2021) support the beneﬁts that continuous training car- ries; moreover, they instigate teachers to create collaborative  contributions among them. However, Reisoğlu (2021) recommends the accurate  implementation of these programs acknowledging that fail is possible because they do not bridge conceptual instrumentation  with real school requirements. Cambridge English Assessment (2018) indicates the urgen- cy of providing teachers sustained support oﬀering them enough opportunities to engage in training programs proposed.

		 Training programs  should not be  allocated only for  a few, instead, these  could be accessible  for everyone  from a  democratic perspective.	In doing  so, information	and communication  technologies (ict) emerge  to democratize  knowledge access with  new development chances.  For Castillo-Canales  et al. (2022),	ict could impact  teachers by Massive Online Open Courses (MOOCs), beneﬁting the entire system, reducing costs of implementation, and making tpd a sustainable option.

		Collaboration and tpd

		Collaboration is deﬁned as the interaction and support of peers seeking a common goal; it  also improves professional bonds and trustworthiness among people (Dahal, 2023). Col- laborative engagement  among teachers  is a driving force  to share and complement  the colleagues’ growth by taking part in the planning, implementation, and assessment of dif- ferent proposals and continuous learning  (Bergmark, 2023). Therefore, collaboration is fundamental in  tpd due to the positive inﬂuence  that teachers can have on one another. This inﬂuence occurs by sharing their eﬀorts, learning gains and professional amendments.  In sum, they are part of signiﬁcant goals that exceed individualism and achieve bigger re- sults in learners´ education.
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		METHOD

		The current research was focused on  perceptions and experiences that efl teachers  have had in reference  to their professional development  from the opportunities,  constraints, and future recommendations to increase achievements in the English language subject. In that perspective, a qualitative  approach entails the appropriate characteristics  to explore and obtain signiﬁcant data.  Ponce et al. (2022) deﬁne qualitative  research as a well-es- tablished path to grasp educational components since it has a ﬂexible scope that captures deep social, cultural, and moral aspects. Thus, the qualitative research lens ﬁts the aim and  conditions of the study.

		 The speciﬁc type of research in this work was a case study, which aligns with a qual- itative approach and has distinct characteristics. According to Tomaszewski et al. (2020)  and Canta and Quesada (2011) case studies are part of qualitative research and establish the comprehension of a contemporary phenomenon in real contexts under speciﬁc bound- aries. In other words, the case study investigates a particularity deﬁned by the conditions of the research. The speciﬁc case in this research was delimited inside Cañar province and  efl teachers’ perceptions.

		Participants

		These were twenty-two  efl teachers from diﬀerent schools in Cañar province,  who par- ticipated actively and voluntarily in the study. Their identities were kept secret, maintain- ing the principle of anonymity and conﬁdentiality. Their opinions and experiences about tpd vary greatly depending on the person, but they have in common the same concern that  moves them to grow as professionals who want to bolster learning outcomes.

		Analyses

		The research instrument employed  was the survey. Prior to its  implementation, this in- strument was validated  by three experts (university professors).  The validation process utilized a structured rubric to evaluate several key aspects. One of these aspects was suit- ability, where three aspects were considered: Comprehensibility of questions (clarity, pre- ciseness, unambiguity), the appropriateness of response options; and the logical sequence of questions. Additionally, the relevance was another aspect examined by the experts; here  they observed: The pertinence of each question to the study’s objectives and the alignment  of questions with the core dimensions of tpd (collaboration, training, and motivation). At  the end, the three experts  make suggestions and changes that were added  for the subse- quent approval, consequently, one additional question was appended at the end of the in- strument to enhance its comprehensiveness and relevance.

		 The survey included	introductory  questions, followed by  others focused on  moti- vation, collaboration,  and training programs as key  dimensions of Teacher Professional Development (tpd).  It concluded with  two closing questions.  The instrument was dis- tributed to various  public schools in  Cañar via Google Forms.  The collected responses were analyzed using Atlas.ti (free version), a qualitative research software. The data were  triangulated across the three tpd categories—motivation, collaboration, and training—and graphical representations were created using Draw.io (free version).

		RESULTS

		At the beginning  of the survey, participants  were required to  answer two introductory

		questions to gain a focused perspective on the importance of tpd and its key components. 
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		The answers that participants shared were, in some cases, in Spanish language or English language, because some of them prefer  to give information in one of these languages. In ﬁgure 1, it is possible to visualize the  main dimensions and reasons that efl teachers are exposed to in relation to tpd.

		Figure 1. TPD´s dimensions and importance

		efl teachers’ feedback on the value of tpd may be categorized into three distinct categories:  improving student outcomes, professional development, and quality in education. Teachers  payed attention to educational quality in this regard, and they had the following opinions to share: «los maestros deben capacitarse día a día para una enseñanza de calidad» – «Para  mejorar la calidad educativa» – «To improve the English teaching process»- «Para mejorar  el proceso de aprendizaje de los  estudiantes» - «El uso de didácticas y metodologías que ayuden adaptarse a los cambios que sugieren en cada una de las aulas». These opinions can  be summarized as the attempts  of these professionals to contribute to English  Language Teaching (elt) and learners´s development where quality of education represents contin- uous training and eﬀorts to gather new teaching knowledge.

		 About the improvement of learning outcomes  as justiﬁcation of tpd, there are some expressions that teachers used: «Para mejorar las competencias de los estudiantes» –- «Es la  clave para mejorar la calidad de la enseñanza impactando positivamente en el aprendizaje de los estudiantes» – «Help  to improve the teaching-learning process  of the students» – «Un docente bien preparado no solo es  más competente, sino que contribuye al éxito de nuestros estudiantes». In this regard, the participants consider	tpd to impact on learners, making their learning process eﬀective and suitable.

		 Another point to consider is teacher development, because  some participants reﬂect upon it concluding that teacher continuous training is the key for learning  achievements and educational  quality. In  this sense can be  cited the most  relevant opinions:  «We as English teachers must be in  constant training, learning new techniques and strategies to apply in the class» – «It enables teachers to enhance their instructional methods» – «Para tener nuevos métodos y técnicas e irnos actualizando para enseñar».

		 In sum, tpd is justiﬁed by the positive eﬀect it has on learners, the teaching and learn- ing process, and on the teacher’s  own development. We should consider the dimensions that integrate tpd for these reasons, and considering the teachers’ opinions, the following three were chosen: training, collaboration and inner components of teachers.

		 The question number two delves into the most important ingredient for tpd. A consid- erable part of the data reveals that self-determination is the key. Some of their expressions  were: «Creativity,  patience, dedication  to work and love  for students»- «The  most im-
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		portant ingredient to enhance teacher professional development is reﬂection, as it enables  teachers to examine their practices and beliefs» – «The teacher needs to feel motivated by  constant innovation and for the beneﬁt of students».

		 Although there  are many aspects of self-determination	to check, the  motivational component has been selected for this study. Question three seeks to understand  whether teachers are motivated  or not to engage in  tpd. The following answer sums  up in detail the feelings of most participants:

		Yes, I am motivated to improve my teaching skills and knowledge because I believe that education is a  constantly evolving ﬁeld, and I must stay updated on best practices, new technologies, and innovative methods to provide high-quality  instruction and support to my students,  ultimately enhancing their learning outcomes and academic success.

		This answer reﬂects  most opinions, nevertheless it is  also necessary to contemplate op- posite perspectives. One participant conveys the following comment saying that he is not motivated because: «No, al ser un docente  contratado el sueldo no cubre las necesidades básicas». This sentence reveals the diﬀerence between those permanent appointments, and  the others whose working conditions are not the same. Figure 2 shows diﬀerent tenden- cies among teachers for extrinsic and intrinsic motivation.

		Figure 2. Extrinsic and Intrinsic motivational indicators for TPD

		Figure 2 summarizes the answers to question four, where teachers have ﬁve options about  what motivates them to  tpd. They tended to focus on the improvement of teaching skills and a better understanding of English  language teaching methods, where intrinsic moti- vation was reported by nineteen participants. On the other hand, the rest of them showed  external motivation related to the social-economic impact of tpd. From these perspectives,  inner reasons have a greater preponderance than external, although, it is  undeniable that salary and economic beneﬁts are necessary and therefore should not go unnoticed.

		 The two following questions of the survey were designed to grasp collaboration asa fundamental part of tpd. In this particular instance, for example, it can be aﬃrmed that col- laboration determines the success of tpd, while the information is summarized in ﬁgure 3. 
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		Figure 3. The Role of Collaboration in TPD

		Some of the data corroborates this statement: «Nos ayuda a conocer la perspectiva y for- ma de enseñanza de los otros docentes  del área de inglés»- «Sí, de manera positiva en la retroalimentación de pares para una mejora continua» –«It improves practice as it allows pedagogical actions  to be coordinated, which  generates a common line  of work for the beneﬁts of students» – «It helps to take risks by experimenting with new approaches and examining what does and does  not work in diﬀerent contexts». The following  comment gathers a profound reﬂection about that:

		Collaboration among efl teachers has a profoundly signiﬁcant impact on teacher professional develop- ment, as working together enables them to share knowledge, ideas, and expertise, leading to improved  teaching methods and practices, increased conﬁdence and motivation, enhanced problem-solving and support, exposure to new perspectives and approaches, and development of leadership and communi- cation skills, ultimately resulting in more eﬀective teaching and better student outcomes.

		Thus, collaboration  can be considered part of	tpd because it allows  the development of skills related to communication and teaching abilities, which in turn aﬀect learners’  edu- cation through coordinated planning. However, these participants made some suggestions  about how to manage work among professionals: «I think a collaborative job can positive- ly impact if the colleagues pursue the same goal» – «La colaboración entre colegas es muy  buena siempre que sea  en un ambiente de respeto y  crítica constructiva». Collaboration does not guarantee success, it requires the predisposition of the teachers to work in a re- spectful environment pursuing the same objectives. The ﬁnal dimension to be considered is training. Figure 4 represents the elements that training has in regard to tpd.

		 Question number seven tries to deepen in training programs as opportunities for tpd,  in that sense, participants remark them as invaluable chances for their growing as profes- sionals. Some of these opinions about training are: «Con los programas nos actualizamos y desarrollamos nuestras habilidades» - «I think that this kind of  programs are great op- portunities to change» - «training programs are valuable opportunities to improve teacher  capabilities, as they provide  a structured environment to acquire  new skills, knowledge, and methodologies».
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		Figure 4. The role of training in TPD

		Besides, question number eight  seeks to identify if training programs cover their  expec- tations, and they responded  in this manner: «sí me  ha ayudado a conocer sobre metod- ologías, especialmente digitales si me han ayudado para aplicar en el área de inglés  sobre todo cuando  estamos con estudiantes  necesidades educativas  especiales (nee)»  – «Yes, they’ve equipped me with innovative teaching methodologies, enhanced my knowledge of  language acquisition theories, and provided  me with practical tools and resources to de- sign engaging lessons, assess student progress, and diﬀerentiate instruction» – «No siem- pre encuentro cursos enfocados en la enseñanza de inglés». The last comment reveals that  English likely does not have the same impact as courses in other subjects.

		 Finally, question number nine looks into the support provided by Ministry of Educa- tion and the answers were: «En realidad los docentes de inglés no tenemos oportunidades  de capacitarnos o consideran a los maestros con nombramiento deﬁnitivo, son muy pocas  las puertas abiertas para los docentes» – «Bueno, pero al ser docente contratado, no existe  una pariedad» – «El  desarrollo profesional del  mineduc es una oportunidad  muy amplia que nos forman como docentes y tiene muchas áreas de gran interés, pero lastimosamente  en cuanto a inglés ha existido una nula formación o capacitación para los docentes» – «It’s  not ideal—English teachers always come last in every program» – «There are not courses for English Teachers».

		 This situation reveals, as said in the last paragraph, that efl teaching has not received  proper support from  the Ministry. 58% of teachers  openly stated that  the Ministry has likely failed  to address their  needs, and even  more concerning  are the unequal  condi- tions between contract workers  and those with permanent appointments.  This could be a singular issue to deepen in more  detail, trying to reveal its real impact on professional development, and how this aﬀects the quality of efl education.

		 The ending question reﬂects upon the biggest challenge  in English teaching and tpd and they said: «Staying current with the latest methodologies, technologies, and materials while adapting	to individual	students’  needs and overcoming	resource  and time con- straints» –

		 «Develop our students’  skills in Just 3  hours a week» – «Break  schemes and work more hours in English since 3 is usually not enough». The biggest problem seems to be the  short amount of time, because students require more time in contact with English language  to accomplish with demands of some speciﬁc levels according to cefr.
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		DISCUSSION

		 Regarding the stance of Castillo-Canales et al. (2022); Çetin and Bayrakcı (2019); and Ragusa and Levonisova (2024),	tpd could be considered crucial for better  learning out- comes, aﬀecting the professional performance of efl teachers in a positive perspective and  in turn increasing learning achievements in students. This idea is plenty conﬁrmed by the  twenty-two participants who consider tpd, in some cases, an obligation  to fulﬁll students and society´s needs, giving greater quality to educational processes, reinforcing their pre- vious professional abilities, and developing new ones.

		 Motivation is  one of the dimensions  considered in the  analysis; although  the par- ticipants mentioned other inner components such as  creativity, patience, dedication, and reﬂection, the study only covered intrinsic and extrinsic motivation. Bandhu et al. (2024)  and Urhahne and  Wijnia (2023) deﬁne  motivation as the mechanisms	that trigger the impulse to achieve a goal. Due to such circumstances, the participants were asked if they are motivated to engage in tpd; the answers were positive; however, there was an answer that neglects motivation toward tpd. They also showed their interest in pursuing tpd, and 90% of them showed a tendency towards intrinsic motivation, and the other 10 % extrinsic  motivation. Lohbeck and Frenzel (2022) and Leagault (2016) advocate intrinsic motiva- tion because of their positive eﬀects on people, but extrinsic motivation is not substandard,  because socio-economic impacts could be understood  to meet the basic needs of Life, as Nauman et al. (2021) claim.

		 Collaboration as a source of  tpd, according to Dahal (2023) and Bergmark (2023) increases teaching skills by sharing  ideas, experiences, improving interpersonal relation- ships by making learning process more coordinated. In this sense, the participants agreed and conﬁrmed these  ideas, recommending  respect as an essential  part of collaboration. Finally, Training was perceived how the key element to gain knowledge and upgrade skills. 

		 Collaboration is deﬁned as  the interaction and support of peers seeking  a common goal; it also improves professional bonds and trustworthiness among people (Dahal, 2023).  Collaborative  engagement among  teachers is a driving  force to share  and complement the colleagues’ growth by taking part in the planning, implementation, and assessment of diﬀerent proposals and continuous learning  (Bergmark, 2023). Therefore, collaboration is part of tpd due to the inﬂuence that one teacher could have on another, and by sharing their eﬀorts, learning gains and professional amendments are part of signiﬁcant goals that  exceed individualism and achieve bigger results in learners´ education as Kandel and Kan- del (2023) and Nauman  et al. (2021) argue. However, despite  the historical review of Cifuentes et al. (2019), about the diﬀerent nationwide programs launched for efl teachers  since 2012, the participants stated that there had not been courses for them as efl teachers,  making these situations of inequality. Considering that mecapacito curses oﬀered a variety  of training of other subjects, English has been not considered. The participants also shared  their ideas about the biggest challenge for English teaching language, and most part of them  agreed in the limited amount of time to work per week, three-hour class is not enough to  meet quality standards.

		 Finally, it is important  to acknowledge the limitations of this study.  The 22 partic- ipants represent a small group  of efl teachers; although their  knowledge and reﬂections constitute a rich source of information, additional volunteer participation will be necessary.  In this vein, involving a broader pool of efl teachers would provide more comprehensive data, while simultaneously avoiding potential biases in the interpretation of results. Nev- ertheless, this study addresses tpd from a fresh perspective, as previous research—such as Vélez et al. (2025), Cajas and Cherres (2024), and Recino et al. (2020)—has primarily focused on public policy, infrastructure, and lesson study methodology.
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		CONCLUSSIONS

		This study focused  on exploring how  efl teachers perceive	tpd based on their  opinions and experiences. As noted here, motivation, collaboration, and training have been the di- mensions of analysis.  Regarding motivation, the results show  a clear tendency in teach- ers who participated in the study to  engage in diﬀerent activities related to tpd. In more detail, these  teachers showed  intrinsic motivation,  trying to  evolve as professionals  to impact learners´ education, although a smaller part of them demonstrated extrinsic moti- vation about economic beneﬁts. Collaboration is another aspect that was contemplated as a foundational part of	tpd; however, the results point  out that its eﬀectiveness lies in an environment of respect towards a common goal. For its part, training is recognized as an opportunity to gain new skills in teaching; however, the opinions demonstrate the lack of  courses and activities for English subject. This situation could be analyzed in more detail, trying to comprehend the reasons and consequences that the lack of training and support represents for efl teachers.

		 Regarding the limitations of this study, future research should involve a larger sample  of efl teachers, as 22 participants still represent  a limited group. With broader represen- tation, ﬁndings would be more robust and less susceptible to potential biases. Overall, it is  strongly recommended to conduct further research on tpd and efl teachers, as the current  scarcity of studies may obscure key challenges and needs within this teaching community.  It is crucial to amplify their voices and reﬂections through scientiﬁc literature.
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